
 

Bringing the BEAR Program to Life: 

Development and Implementation of the  

BEAR Program Pilot for Fall 2017 

 

ONCAT PROJECT NUMBER 2017-25 

Main Author:  Adele Yamada, Professor, General Arts & Science, Algonquin College 

Contributing Author (Financial Report):  Sherryl Fraser, Chair, School of Design, Algonquin College 

Andre O’Bonsawin, Manager, Indigenous Initiatives, Algonquin College 

 

 

SUBMITTED TO  

THE ONTARIO COUNCIL ON ARTICULATION AND TRANSFER 

MAY 2018 

 

We are thankful for the funding provided by the  

Ontario Council on Articulation and Transfer that made this project possible. 

 

The findings and recommendations are those of the authors and do not necessarily  

reflect the views of the Ontario Council on Articulation and Transfer. 



ONCAT PROJECT 2017-25  Bringing the BEAR Program to Life 2 
 

List of Participants and Partner Institutions 

Since the fall of 2015, many people from Algonquin College and local Indigenous communities have 

been involved in the development and implementation of the Pathways to Indigenous Empowerment 

(formerly the Building Empowerment, Attaining Results (BEAR)) Program.  Along with the four initial 

members of the committee including Sherryl Fraser (Chair, General Arts and Science), Dwight Powless 

(Indigenous Strategic Partnerships Consultant), Andre O’Bonsawin (Manager), and Adele Yamada 

(Professor/Coordinator), the following participants shared in developing the program and delivering the 

courses in the PIE Program.  Our gratitude is extended to them for their kind help and support: 

Participants Position Institution/Community  

Della Meness Education Department Manager Pikwakanagan Education Office  

Norma Sunday Executive Director Ahkwesahsne  Mohawk Board of Education 

Anita Tenasco Director Kitagan Zibi Education Sector 

Robert Jerome Director Urban Aboriginal Alternative High School 

Margaret Cusson Dean, Academic Development  Algonquin College 

Mark Keedwell Curriculum Consultant  Algonquin College 

Micheline Kraska Curriculum Administrator  Algonquin College  

Louise Lahache Faculty / Coordinator Algonquin College 

Kylie Waghorn Faculty / Coach Algonquin College  

Calvin Climie Faculty Algonquin College  

Nathaniel Parant  Faculty Algonquin College  

Shahrzad Tahbaz Faculty Algonquin College  

Velvet Johnson Faculty Algonquin College  

Geraldine King Faculty Algonquin College  

Michel Lacroix Faculty Algonquin College  

Jason Gullo Faculty Algonquin College  

 

In addition to the people mentioned here, it is important to recognize that many other people in the 

communities of Pikwakanagan, Ahkwesahsne, and Kitigan Zibi as well as members of the Cree School 

Board shared comments, ideas, and suggestions for the new program.  Faculty and staff at Algonquin 

College were also generous in their suggestions regarding spaces and materials, field trip options, and 

other program suggestions.  



ONCAT PROJECT 2017-25  Bringing the BEAR Program to Life 3 
 

Table of Contents 

Executive Summary ............................................................................................................................................... 4 

A Pathway for Indigenizing Education .................................................................................................................. 8 

The PIE Program Project Context ..................................................................................................................... 8 

Borrowing from the Medicine Wheel ............................................................................................................... 9 

The Goals of the PIE Program ......................................................................................................................... 12 

Pathway Development........................................................................................................................................ 13 

Program Name Change from BEAR to PIE ...................................................................................................... 13 

Personal Development for Indigenous Success - Algonquin College Certificate ............................................ 14 

Program Development Methodology ............................................................................................................. 14 

Meetings and Milestones ............................................................................................................................... 15 

Program Champions ................................................................................................................................... 15 

Indigenous Stakeholders ............................................................................................................................ 16 

College Connections ................................................................................................................................... 17 

Program Comparison and Analysis ............................................................................................................. 19 

Development Process ................................................................................................................................. 20 

Project Timelines ........................................................................................................................................ 20 

Program Implementation ............................................................................................................................... 21 

Class Schedules and Coaching Sessions ...................................................................................................... 21 

Hiring Faculty .............................................................................................................................................. 23 

Orientation Planning .................................................................................................................................. 24 

Summary of Pathway(s) Created ........................................................................................................................ 26 

Lessons Learned .................................................................................................................................................. 26 

Building a Circle of Trust ................................................................................................................................. 27 

Issues with Finances, Housing, Mental Health, and the Learning Environment ............................................ 27 

Promising Practices and Next Steps .................................................................................................................... 30 

Financial Report .................................................................................................................................................. 37 

References .......................................................................................................................................................... 38 

Appendix A:  Truth and Reconciliation Calls to Action (62 and 63) .................................................................... 39 

Appendix B:  Program Development and Implementation Processes ................................................................ 39 

Appendix C:  PIE Program Documentation ......................................................................................................... 45 

Appendix D:  PDIS Program Documentation....................................................................................................... 46 

Appendix E:  PIE Program Course Outlines ......................................................................................................... 47 

Appendix F:  PDIS and PIE Program Marketing Information ............................................................................... 48 

Appendix G:  PIE Program Student Contributions .............................................................................................. 48 



ONCAT PROJECT 2017-25  Bringing the BEAR Program to Life 4 
 

Executive Summary 

As the winter semester of the 2017-2018 academic year winds down, it is time to take stock of one of 

the most tumultuous college years ever experienced by faculty, staff and students.  The five-week 

labour dispute that began on October 16 just six weeks into the fall semester resulted in more than 

25,000 students province-wide withdrawing from their programs at the end of November (Rushowy, 

2017).  However, students enrolled in the new Personal Development for Indigenous Success (PDIS) 

Program, the first semester of the Pathways to Indigenous Empowerment (PIE) Program Ontario College 

Certificate Program (formerly known as the BEAR Program), all returned to class once the labour dispute 

ended.  One student admitted that during the strike she felt on the verge of quitting but when she 

thought about how leaving would let her classmates down, she reconsidered.  Her commitment to stay 

in the program and “make it through the year together with everyone else” speaks to the determination 

of our learners and our faculty to work together, to find ways to overcome challenges, and to achieve a 

100 % graduation rate in our first year of the PIE Program.      

To follow through on the research findings outlined in the ONCAT 2015-36 report Building 

Empowerment, Attaining Rewards: The BEAR Research Report, the PIE Program was launched in fall 

2017 with a cohort of five students.  Success in the context of college programs can be gauged 

differently.  For college administrators and managers, offering a one-year Ontario College Certificate 

program for five students represents a leap of faith (a deeply appreciated one) that acknowledges and 

accepts a significant loss in the first year of operation.  For college faculty, the opportunity to work with 

five students represents a once-in-a-career chance to provide highly individualized, richly supported 

educational experiences where working one-to-one with students is the norm rather than the exception.  

For the PIE Program graduates, the chance to strengthen their academic skills, become familiar with the 

expectations and demands of college life, and embrace their Indigenous cultures in a close-knit, 

supportive environment has enabled them to feel confident and empowered in taking their next post-

secondary steps towards exciting careers.   

All PIE Program graduates have made plans to continue their post-secondary studies at Algonquin 

College.  Four have applied to programs for the fall 2018 and one is applying to the Pre-Health Studies 

Academic Upgrading Program beginning in August 2018.  The College’s investment in the first year of 

the PIE Program stands to yield approximately 25 semesters worth of tuition as these Indigenous 

learners pursue their career goals.  Not only have these learners been empowered to follow new 

pathways, faculty members were given opportunities to share and build on Indigenous knowledge.   

For Indigenous faculty members, the freedom to teach from a different pedagogical framework is 
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rewarding and empowering; having traditional teachings and Indigenous knowledge validated in a 

mainstream institution represents a monumental shift in post-secondary education.  

Most importantly, by choosing to offer the PIE Program in fall 2017, Algonquin College followed through 

on the promise made to Indigenous communities to make available an innovative preparatory program 

that embraces Indigenous knowledge and ways of knowing.  In launching the PIE Program, Algonquin 

College is acknowledging that the challenges Indigenous learners encounter in post-secondary 

institutions can buckle them at the knees before they even open their first textbook.  In supporting the 

PIE Program, the College demonstrates that it is prepared to “do education differently” so that faculty 

and staff can provide the information, guidance, support, creativity and encouragement needed to 

overcome the obstacles that threaten to derail the most resolutely well-intentioned student.  

Over the course of the year, in addition to delivering course curricula, meeting the PIE Program mandate 

of creating a positive, supportive, holistic education experience necessitated the following:  

 Assisting students with obtaining government identification including birth certificates and SIN 

cards and education records so that bursary applications could be made;  

 Assisting students with sponsorship letters and appeals to band offices and communities to 

obtain funding; 

 Assisting students in researching and applying for bursaries and financial support through 

Algonquin College, Emergency Bursary Funding, Indspire, the Congress of Aboriginal Peoples, 

and the National Indian Brotherhood through the Assembly of First Nations; 

 Assisting students in navigating social and welfare support available in Ontario and Quebec; 

 Assisting students in accessing food and supplies (in emergency situations) from the college and 

neighbourhood food banks;  

 Assisting students with finding suitable accommodations (on a temporary basis and longer term) 

within the constraint of limited monthly funds;  

 Assisting students with managing part-time work situations;     

 Assisting students with technology issues including obtaining replacements for lost and broken 

devices;  

 Assisting students with accessing counselling for personal issues related to depression, anxiety, 

addiction, legal issues and relationship situations. 

Most college programs are supported by Student Success Specialists and Academic Advisors where the 

onus is on students to ask for information and advice when they encounter challenges.  What sets the 

PIE Program apart from typical programs is that the opportunity for students to access support is built 
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right into the program.  Two courses – Personal Discovery in the first semester and Personal 

Development in the second semester – are structured as one-on-one meetings between the professor 

(coach) and the students to discuss topics and complete assignments that deepen self-understanding 

and strengthen transferable skills including prioritizing tasks, time management, active listening, 

interpersonal communication and self-advocacy.  From the start of the year it was clear that this 

professor’s role was intrinsic to establishing effective, meaningful connections between the students 

and the ‘college’.  In addition, the one-to-one sessions provided students with the chance to share 

information privately and to access specific materials and support as needed.  As forecasted in the 

ONCAT 2015-36 research report, the inclusion of a weekly class/coaching session is a significant factor in 

the success of the PIE Program students this year.  

Along with confirming that this innovative approach to course delivery is effective, other achievements 

emerged through the creation and launch of the PIE Program this year, including: 

 The development of three new courses – Transforming Turtle Island, Environmental 

Guardianship and a new general education elective, The Interconnection of Science – which 

centre on Indigenous knowledge and place-based pedagogy;  

 Opportunities for learning activities and events in conjunction with the GAS Aboriginal Studies 

professors and students; 

 Opportunities for field trips including visiting Victoria Island, attending a budgeting session at a 

local credit union, taking part in a Healthy Living session at the local Loblaws, taking tours of the 

Fitness Zone and the Innovation Centre on campus, visiting the Bank of Canada Museum, visiting 

the Canadian Museum of History and the National Art Museum, participating in Have a Heart 

Day on Parliament Hill, attending a lecture at Carleton University, and participating in the Walrus 

Talks Indigenizing the City event; 

 Opportunities for faculty engagement, collaboration and partnerships through class shadowing 

activities and information interviews with professionals as part of courses where goodwill and 

connections between different programs enhance networking opportunities for Indigenous 

learners; and  

 Opportunities to celebrate new partnerships with Indigenous communities who have enjoyed a 

successful return on their investments in education. 

In preparation for the second year of the PIE Program, discussions with faculty, staff, stakeholders, and 

students have resulted in the following recommendations:  
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 Visit communities to share information about the PIE Program at the start of the academic year 

so that high school students see the program as an option to gain self-confidence and strengthen 

skills before applying to diploma or degree programs in January; 

 Encourage adults (who may not have graduated from high school and who may have been out of 

school for several years) to apply to the program to start on a new life/career path; 

 Communicate with Indigenous communities about the actual costs associated with attending 

college, i.e. accommodations and living expenses to ensure sufficient funding;  

 Communicate with students a few weeks prior to the start of the year to check on their 

preparations for college (i.e. accommodations, funding, access to a laptop or device, etc.)  

 Arrange to meet with students prior to the start of the year to assist in preparations; 

 Complete bursary applications in the Foundations of Communication course;  

 Find a different location to use as a designated classroom as the Mamidosewin Centre computer 

lab does not have the sufficient space or equipment; 

 Prepare students for the intense nature of topics that are covered in some courses; and 

 Prepare a semester (year) planner that highlights dates for field trips and off-campus events. 

In addition to these recommendations, faculty discussions have highlighted the opportunity to build on 

the lessons learned in launching the PIE Program and to develop additional programs that respond to 

the Truth and Reconciliation Commission (TRC) of Canada Calls to Action regarding education.  

Collaborations with Indigenous community members, educators, students, and college faculty, staff and 

management could result in new diploma and degree programs that explore and develop ways of 

integrating Indigenous knowledge and pedagogy into the classroom and into wider Canadian society in 

accordance with the TRC Calls to Action – there is much work still to do.  

As the PIE Program Coordinator and as the professor for the Foundations of Communication, 

Communication Skills and Career Development courses, the experience of working with the PIE Program 

students this year was profoundly enlightening.  Despite intergenerational trauma, financial hardship, 

and physical and mental health issues, these determined learners worked diligently to meet course 

learning objectives to enrich their bundles; all are ready to take the next step on their journey.  

This report outlines our journey in bringing the (BEAR) PIE Program to life, and the hope is that sufficient 

information has been included to support the development and implementation of a similar program in 

other institutions.  Please feel free to contact Adele Yamada (yamadaa@algonquincollege.com) for 

further details about the PIE Program.  We are happy to tell our story and to share our knowledge. 

mailto:yamadaa@algonquincollege.com
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A Pathway for Indigenizing Education 

Canada’s colonial past has indelibly marked the lives of the Indigenous peoples who have inhabited 

Turtle Island since time immemorial.  It is only within the past few decades that political, economic and 

educational institutions have started to recognize and respond to the destruction and damage suffered 

by Indigenous peoples in Canada as their languages, cultures and traditional ways of life were 

systematically eradicated by settlers. The TRC Calls to Action published in 2015 offer a framework for 

the changes needed to bring about reconciliation between Indigenous and non-Indigenous peoples of 

Canada.  Tantamount in the TRC Calls to Action is the focus on education and the role it plays in creating 

new opportunities for Indigenous learners to deconstruct Western epistemological practices and to 

reclaim and celebrate traditional Indigenous knowledge and ways of knowing. 

Specifically, the TRC Calls to Action related to education for reconciliation call upon the government to 

“provide the necessary funding to post-secondary institutions to educate teachers on how to integrate 

Indigenous knowledge into the classroom” (Truth and Reconciliation Commission of Canada, 2015, p. 7) 

with the two-fold purpose of making learning spaces beyond Indigenous communities comfortable and 

accessible to Indigenous students, and making Indigenous history, cultures, languages, and ways of 

seeing the world accessible to non-Indigenous learners.  The Pathways to Indigenous Empowerment 

(PIE) Program accomplishes the first goal by including courses rooted in Indigenous knowledge and ways 

of knowing that seek to validate alternative knowledge systems and empower Indigenous learners.  

Additionally, in response to Call to Action Number 63, the PIE Program includes Indigenous-focused 

curriculum for five new courses that embody the objectives of “sharing information and best practices 

on teaching curriculum related to residential schools and Aboriginal history” and “building student 

capacity for intercultural understanding, empathy, and mutual respect” (Ibid.).  Up until four years ago, 

the only Indigenous knowledge-based program at Algonquin College was the General Arts and Science 

Aboriginal Studies Ontario College Certificate.  Two years ago, the College introduced the Indigenous 

Cook Pre-Apprenticeship Program within the School of Hospitality.  The PIE Program is the third program 

offered at Algonquin College that recognizes, respects and reflects a deep commitment to Indigenizing 

the institution and its program offerings.    

      

The PIE Program Project Context  

The reader is invited to visit the ONCAT website and access the Executive Summary and the Final 

Research Report to review the details of the BEAR Research Report, ONCAT 2015-36.  The result of 

http://www.oncat.ca/files_docs/content/pdf/en/oncat_research_reports/2015-36-Executive-Summary-Algonquin-College-BEAR-Building-Empowerment-Attaining-Rewards.pdf
http://www.oncat.ca/files_docs/content/pdf/en/oncat_research_reports/2015-36-Final-Report-Algonquin-College-BEAR-Building-Empowerment-Attaining-Rewards.pdf
http://www.oncat.ca/files_docs/content/pdf/en/oncat_research_reports/2015-36-Final-Report-Algonquin-College-BEAR-Building-Empowerment-Attaining-Rewards.pdf
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collaborative efforts over the past three years is the Pathways to Indigenous Empowerment (PIE) 

Program, a one-year Ontario College Certificate program designed to support Indigenous learners at 

Algonquin College.  This innovative program emerged from the findings of the BEAR research project 

which indicated that Indigenous learners experience challenges that impact their ability to complete 

post-secondary programs successfully.  Some of these challenges relate to under-preparedness, 

particularly in relation to math and English skills, as well as an unfamiliarity with college practices and 

expectations.  Other challenges emerge from the sudden immersion into institutional processes and 

values that reflect a predominantly Western worldview.   

Despite the College’s name and location on unceded Algonquin territory, there has been very little visual 

representation of Indigenous cultures or languages at Algonquin College up until recently and even less 

inclusion of pedagogical concepts and processes that represent Indigenous knowledge and ways of 

knowing.  For Indigenous students who travel from remote communities to attend the college, the 

adjustment to college life can include culture shock, loneliness, home sickness and exposure to 

prejudice and racism.  Depending on the financial support, college readiness training and other help 

learners receive in leaving their communities, some students are set up with apartments and the means 

to gather supplies for daily living and for school relatively easily; however, other students receive limited 

band/community support financially (and otherwise) and struggle to find accommodations and set up a 

routine (i.e. commuting, daycare, etc.) that is conducive to participating in classes regularly, keeping up 

with lessons, and completing assignments on time. 

The findings from the BEAR Research Project identified that Indigenous learners experienced a 

graduation rate of less than 50% from typical post-secondary certificate and diploma programs at 

Algonquin College from 2008 to 2013 (Algonquin College, 2015).  The research findings contend that the 

challenges faced by Indigenous learners have had a measurable negative impact on attendance, 

participation and final grades.  It became clear to the BEAR project committee members that the 

solution was to design a new program that took a variety of factors into account to create positive 

learning conditions for our Indigenous students.  

 

Borrowing from the Medicine Wheel 

From spring 2015 to fall 2016, in conducting research for the BEAR Program – the precursor to the PIE 

Program – the team from Algonquin College met with faculty, staff, and Indigenous stakeholders 

including members of the Pikwakanagan community, members of the Ahkwesahsne Board of Education, 
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and representatives from the Kitigan Zibi Board of Education.  Numerous meetings and discussions led 

to the design of a new program for Indigenous learners with these key deliverables: 

1) Prepare students for post-secondary success by supporting academic skills development; 

2) Support students’ “soft skills” development by improving time management, self-advocacy, and 

interpersonal communication skills; 

3) Engage students in content that is practical for employment and further education; 

4) Provide opportunities for students to attain credits that are transferable to other programs;  

5) Reflect Indigenous knowledge and ways of knowing in respectful and inclusive ways; and  

6) Facilitate opportunities to “shadow” courses in other programs to explore careers options. 

Discussions with Indigenous educators, faculty, staff and other stakeholders helped us to design a 

program based on four key elements of human experience that interact holistically: cognitive, mental, 

physical and spiritual well-being.  Working with the four directions of the Medicine Wheel, we conceived 

a program to support the development of the “whole” student by including courses that facilitate 

knowledge and skills development in these four key areas: 

1) Cognitive well-being  Focus on Academic Skills 

Developing strong skills and abilities in English, math, computers, online research, and other 

content supports cognitive skills and abilities leading to self-confidence and empowerment. 

2) Mental well-being  Focus on Transferable Skills  

Developing skills related to time management, organization, prioritization, stress management, 

self-advocacy and interpersonal communication helps students to establish positive study habits 

and school routines that encourage confidence, life balance and overall mental health. 

3) Physical well-being  Focus on Career Exploration 

Encouraging curiosity and courage to try new learning activities through field trips, class visits, etc. 

enables to students to interact with others in different environments and to see themselves in a 

variety of learning spaces completing a variety of tasks to expand their perspective of their own 

interests and abilities.   

 

4) Spiritual well-being  Focus on Transcultural Skills 

  Inviting Indigenous professors to create course content based on Indigenous worldviews, 

knowledge and ways of knowing creates learning spaces that are culturally relevant, familiar and 

that validate Indigeneity in an educational institution setting.  
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Along with creating a program that addresses these areas of human experience, knowledge and skill-

building, it was essential that the new program also include a means by which students create 

meaningful relationships with other learners and with faculty members within the first week of the 

program.  Creating a sense of community and of belonging at the start of the year is a crucial step.  

According to Tinto (1987; 2012), students are more likely to stop attending classes and/or withdraw 

because of a failure to feel connected to the institution either through creating a new relationship with a 

classmate or with a staff or faculty member.  To reinforce the need for students to establish meaningful 

connections with others at the college, research by Raisman (2016) found that one of the major reasons 

that students opt not to stay in college programs relates to “weak or poor academic customer service” 

which “accounts for 76% of the direct reason why students leave a college” (para. 23).  Feeling 

disconnected, misdirected, unacknowledged or unheard at the very start of the college experience is a 

significant reason for students to reassess their decision to attend a post-secondary program; for 

Indigenous learners, difficulty in making new connections with people at college can be exacerbated by 

culture shock and by experiencing direct and systemic racism (Son, Bishop & Humphries, 2000).   

In some cases, Indigenous learners are also First Generation students (i.e. the first in their family to 

attend post-secondary studies) and can experience enormous pressure to be successful at college.  

There is even more of an impetus for these learners to establish relationships with other students, staff 

and/or faculty in the first few weeks of their program.  Without being properly prepared for college, 

without a sense of community, and without feeling connected to the college at the start of their 

program, learners can very quickly fall behind in their courses and lose the will to continue.   

Research shows that rarely do Indigenous students formally withdraw from the program or from courses 

before the deadlines; instead they are more likely to stop attending college and end up with all Fs on 

their transcript rather than Ws that indicate withdrawal from courses (Algonquin College, 2015).   

Along with empowering learners, one objective of the PIE Program is to facilitate efficient and effective 

use of band funding.  With a graduation rate of approximately 30% up until 2013, the number of 

students who dreamt of succeeding at post-secondary but were unable to overcome challenges and 

failed out exceeded the number of successful graduates (Ibid.).  In conjunction with the academic failure 

and personal failure experienced by these students, the communities who provided financial support 

were forced to manage the opportunity cost associated with lost post-secondary funding.  Every dollar 

spent funding students who were unable to be successful in graduating from their program at a post-

secondary institution represents a lack of return on a considerable investment in education.  Since 2013, 
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the graduation rate for Indigenous learners in programs at Algonquin College has improved but sits at 

around 50% below the overall College graduation rate of 66% (Algonquin College, 2017).  

As the BEAR Research Report points out, the inability for students to be successful in their first year of 

college is not due to a lack of enthusiasm or desire; rather, under-preparedness as a result of inequities 

in the ways that provincial education systems intersect with Indigenous education systems is one of the 

key reasons for student failure.  When Indigenous students arrive at college and realize the size of the 

“gaps” in their education, feelings of inadequacy and low self-esteem can quickly overtake the 

excitement of living in a new location.  For some students, the enthusiasm in taking on a new 

educational challenge turns quickly to stress, anxiety and fear.  Troubled by the fact that Indigenous 

student success was a continuous issue for Algonquin College, the committee struck in 2015 pledged to 

establish a new pathway for our Indigenous learners, one that would incorporate the BEAR research and 

empower Indigenous learners.  The group applied for additional funding from ONCAT in January 2017 

and was offered a grant (ONCAT 2017-25) to assist in making this new program a reality. 

The Goals of the PIE Program  

As we worked together to create a new pathway for our Indigenous learners, it became evident that the 

new program needed to satisfy a set of complex criteria.  Firstly, to be eligible for community (band) 

funding and funding through OSAP, the program must meet the criteria for an Ontario College 

Certificate with between 600-700 hours of instruction, a level one English course and a General 

Education elective.  Secondly, the one-year certificate program must provide a “bridge” between 

preparatory courses and level one college courses to provide learners with opportunities to develop a 

solid foundation in subjects key to college success: English, math, and essential study skills. The team 

collaborated with community partners and college faculty to develop first semester courses that help 

students identify knowledge gaps and provide learning opportunities to overcome them.  Thirdly, the 

program had to enable our Indigenous learners feel connected, comfortable and cared about.  Using the 

Developmentor program as a model (Algonquin College, 2015), the PIE Program includes courses called 

Personal Discovery (Semester 1) and Personal Development (Semester 2) in which content, instructions 

and guidance are delivered in a one-to-one learning situation.    

Fourthly, along with this innovative and personalized approach, five courses based on Indigenous 

knowledge and ways of knowing are included, with two (Health and Wellness and Career Exploration) 

delivered in the fall semester and three (Transforming Turtle Island, Environmental Guardianship and 

The Interconnection of Science) delivered in the winter semester.  These courses include Indigenous 
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content and are designed to be delivered in ways that reinforce Indigenous pedagogy as envisioned by 

the professors who are themselves Indigenous and bring their own knowledge and worldview to the 

learning environment.  Recognizing traditional Indigenous knowledge systems as valid additions to the 

students’ academic and personal development is one of the overarching goals of the program.  It is 

through seeing their own cultures’ history, knowledge, beliefs, traditions, language, and ideologies 

celebrated and valued within the institution that their foundation for empowerment as Indigenous 

learners and as Indigenous people is formed.  Just as meaningfully, building Indigenous knowledge and 

ways of knowing into the PIE Program curriculum meets the TRC Calls to Action for education in 

recognizing the validity of this knowledge and pedagogy within a provincially accredited certification.  

Pathway Development  

Moving from the conceptualization stage to actual implementation involved a series of meetings, 

discussions and processes in a relatively short time.  The main points along the journey to bring the 

BEAR (PIE) Program to life are outlined in this section.  It should be noted that in most cases, creating a 

new Ontario College Certificate Program at Algonquin College can take about six months with Ministry 

approval requiring additional time.  Considerable effort was made by faculty and staff to deliver on the 

promise made by the GAS Department Chair to Indigenous stakeholders to have the new program up 

and running for fall 2017.   

Program Name Change from BEAR to PIE 

When the project began in 2015 to create a program for Indigenous learners to provide support and 

development in four key areas – academic skills, transferable skills, intercultural skills, and career 

development – the acronym BEAR summed up the goals of the program: Building Empowerment, 

Attaining Results.  Up until February 2017 this was the working name for the new program; however, in 

a meeting with several college administrators and managers mid-March 2017, the point was raised that 

to an Indigenous person belonging to a clan other than the Bear Clan (e.g. Muskrat Clan, Turtle Clan, 

etc.), the acronym “BEAR” may have a negative connotation in the sense that it could unintentionally 

exclude certain Indigenous peoples.  Taking this suggestion into account, the program was renamed the 

Pathways to Indigenous Empowerment (PIE) Program.   

This name suits the goals of the program as it reinforces the idea that there are a multitude of ways for 

post-secondary education to support individual empowerment.  The program provides opportunities to 

develop skills and knowledge in various capacities that relate to academic skills, transferable skills, 
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intercultural skills, and career exploration as a “first step” along a path of education and training 

towards creating a healthy lifestyle and establishing a meaningful career. 

Personal Development for Indigenous Success - Algonquin College Certificate 

From the end of January 2017 until the end of May 2017, efforts were focused on developing the PIE 

Program as a one-year Ontario College Certificate program.  This work included writing the program 

and course descriptions, finalizing the course learning requirements, and creating a new General 

Education course to fit with the program.  As outlined in the later sections of this report and in 

Appendices B and C, the documentation process involves several different steps.  Despite our best 

efforts to have the new PIE program documentation reviewed in the June 2017 Board of Governors 

meeting for final approval, it was not possible.  This resulted in a delay which meant that the PIE 

Program (as it had been designed) would not be eligible to roll out in fall 2017; however, there were two 

pressing reasons to find a way to have the PIE program up and running for fall 2017:   

 1)  the Chair of the General Arts and Science Department had made this promise to the Indigenous 

       community stakeholders at meetings in 2015 and 2016; and  

 2)  ONCAT had generously agreed to provide a grant for the project in the 2017-2018 academic year. 

A solution was found by creating an Algonquin College Certificate called Personal Development for 

Indigenous Success (PDIS) as an interim program (see Appendix D).  Faculty and staff redoubled their 

efforts to create new documentation for an Algonquin College Certificate program containing the six 

first semester courses of the one-year PIE Program.  The documentation was completed in June 2017, 

and the PDIS program was approved by the Algonquin College Deans and Directors Council in time for 

the fall 2017 start with the understanding that students registered in the new PDIS program would have 

their credits count towards the Pathways to Indigenous Ontario College Certificate program once it was 

approved by the Ministry of Advanced Education and Skills Development (MAESD).  Confirmation was 

received on December 19, 2017 that Ministry approval for the one-year Pathways to Indigenous 

Empowerment Ontario College Certificate had been granted.  The students who had enrolled in the PDIS 

program in fall 2017 met the admissions criteria for the Ontario College Certificate and were accepted 

and continued the academic year.  They ultimately completed the second set of six courses, graduating 

in spring 2018 with 12 courses and the College Certificate and the Ontario College Certificate.  

Program Development Methodology  

As a pathway designed especially for Indigenous learners at Algonquin College, developing the PIE 

Program did not require the involvement of other college institutions.  However, at several points along 
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the program development path, members of Indigenous communities and other stakeholders were 

invited to participate in the program design and to help build curricula.  Starting in fall 2015, several 

steps were completed in developing and implementing the PDIS/PIE program which ran for the first time 

in the 2016-2017 academic year including the following (further details are provided in later sections): 

1. Initial Scoping  

2. ONCAT BEAR Research Project – Approval and Completion   

3. Program Documentation Stage 1 – Initial Program Planning  

4. Aboriginal Education Committee Meetings with Indigenous Community Stakeholders  

5. Program Documentation Stage 2 – Program Modifications for Year 1  PDIS and PIE  

6. Program Documentation Stage 3 – Algonquin College Approval for PDIS 

7. Implementation Stage 1 – Marketing/recruitment for PDIS; Teaching position for PDIS posted 

8. Implementation Stage 2 – Selection of faculty and course assigning, class scheduling, rooms 

9. Implementation Stage 3 – Week 1 Orientation programming for Week 1 

10. Roll-out – Begin PDIS Program/start classes from Week 2 for Semester 1 courses  

11. Program Documentation Stage 4 – Algonquin College BOG Approval for PIE  

12. PDIS Program Recovery after 5-week strike  

13. PIE Program Approval by the Ministry of Advanced Education and Skills Development 

14. Implementation Stage 4 – Semester 2 courses over 14 weeks 

15. Program Assessment – ONCAT Final Report; graduation statistics 

Please see Appendix C for the full description of the PIE Program documentation.  

Meetings and Milestones 

Because the PIE Program was delivered in two stages, that is, students enrolled first in the PDIS Program 

in September 2017 and then were enrolled in the PIE Program in January 2018, the pathway for this new 

Indigenous-focused preparatory program is atypical.  However, if the reader intends to develop and 

implement a similar program at a post-secondary institution, the next section may be a useful guide. 

Program Champions  

The initial PIE Program development committee consisted of a non-Indigenous department chair, a non-

Indigenous GAS faculty member, and two Indigenous program officers involved in the Indigenous 

Strategic Partnerships program in operation at Algonquin College in 2015 who met weekly in the spring 

and early fall of 2015.   The team came together over a common concern regarding Indigenous students’ 

successful completion of one- and two-year college programs.  Specifically, the program officers, Dwight 
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Powless and Andre O’Bonsawin, had gathered data that identified the statistics underlying the lack of 

successful program completion experienced by Indigenous learners.  This information coincided with 

anecdotal evidence shared by Adele Yamada, a Communications professor who taught students in the 

Aboriginal Studies program for several years.  The professor noted that about half of the students in 

each Communications course section struggled with reading and writing in English at the start of the 

year; students who were unsuccessful in the first few assignments over the first three or four weeks of 

class often failed to attend classes regularly after this time despite efforts to contact the students to 

offer additional learning support.  Of this sub-group, the majority ended up failing the Communications 

course.  

If the reader is planning to implement a program like the PIE program at a post-secondary institution, it 

is suggested that a group with at least three or four “champions” be formed.  As the program 

development moved from conceptualization through to implementation, the bulk of the documentation 

work was completed by the faculty member with some assistance from a curriculum specialist at 

Algonquin College.  Although there is merit in designating a single project manager, it is problematic 

when the institutional (i.e. hierarchical) organization structure defaults the leadership role to the person 

higher in the organization chart and not necessarily the person who is in fact responsible for completing 

the work on time and according to the requirements.  Having the responsibility for the program shared 

between several ‘champions’ (particularly at the faculty/staff level) will mitigate the responsibility and 

accountability for the program’s success falling on the shoulders of a single employee; however, it is 

suggested that whoever is designated as the project manager be mindful of sharing information about 

all of the tasks, deadlines, and deliverables with the appropriate project participants in a timely manner.  

Indigenous Stakeholders  

Throughout the development of the PIE Program, members of the education committees in local 

Indigenous communities were invited to share their concerns, ideas, suggestions and desires for the 

program.  It was noted in the BEAR research project that community members from Pikwakanagan 

suggested that the availability of transferable credits was key and that the first semester math course 

should include practical budgeting applications.  Both ideas were incorporated into the PIE Program 

where three transferable credits for Communications I, Computer Foundations, and The Interconnection 

of Science (the new general education elective) are part of the program as is a unit on college student 

budgeting in the Math for Everyday Living course that includes a field trip to a credit union in downtown 

Ottawa.  From the program’s inception through until the documentation was finalized, Indigenous 
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community members participated in face-to-face meetings, conference calls and email exchanges on a 

regular basis.  The PIE Program’s authenticity, viability and practicality rests on responding to the needs 

of the students; involving Indigenous stakeholders at various stages of the project insured that their 

community members played an advisory role.  

The reader is urged to cultivate and maintain respectful, productive relationships with local Indigenous 

community partners when considering creating and implementing a program like the PIE Program.  

Community Board of Education members are in the unique position of being knowledgeable of the 

abilities, hopes and goals of local high school graduates as well as being aware of the desires and 

challenges facing other potential post-secondary students; often, the post-secondary education officers 

are in the difficult position of determining how funding is distributed and must decide who within the 

community is given the opportunity to pursue post-secondary programs.  These staff members are 

familiar with high school grading systems and the career paths desired by community members who are 

seeking education funding.  The insight shared by Indigenous education officers can prove invaluable in 

the design and implementation of a successful bridging or preparatory program for Indigenous learners.  

In addition, building positive relationships with Indigenous community partners serves to expand the 

pool of potential instructors and professors.  Depending on the location of the post-secondary 

institution, there may be challenges in finding Indigenous knowledge-keepers able to step into faculty 

roles.  Being able to network with local Indigenous communities is a strategy for finding new champions 

willing to teach and promote a college preparatory program similar to the PIE Program.  

College Connections  

The program development phase may be managed effectively by subject matter experts, curriculum 

developers and managers; however, preparing the program for deployment as a college offering will 

likely involve several areas of the institution.  Launching the PDIS Program in fall 2017 and then 

transferring over to the PIE Program in January 2018 required significant support from these areas:  

GAS Program Officers 

 Requested budget codes for both programs from Finance Department  

  Requested classrooms through timetabling  

  Added new course descriptions to Genesis (Algonquin College’s Student Information System) 

  Tracked expense claims and receipts  

  Organized book orders as needed 

  Set up meetings and faculty interviews, etc. as needed  
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Academic Operations and Planning  

  Provided support in creating the cost/benefit analysis required for PDIS and PIE program 

documentation 

  Suggested that additional funding sources (e.g. from the Algonquin College Foundation) be 

sought to offset program start-up costs 

Library Services 

  Provided support in completing program documentation in relation to library services 

  Procured materials (i.e. video streaming) for required resources 

Registrar’s Office Staff 

  Approved fall registration for PDIS program 

  Approved the PDIS application form and process (* no availability through OCAS initially) 

  Sent acceptance letters to the students 

  Contacted Indigenous Boards of Education in communities regarding sponsorship processes 

  Created student profiles in Genesis; updated profiles as needed 

  Transferred all students’ credits from the first semester to the PIE Program in January 2018 

  Ensured that all students met the requirements to graduate 

Academic Development   

  Assisted in developing the “workaround” for fall 2017 launch via the PDIS program 

  Transferred program documentation to appropriate format(s)  

  Connected PDIS courses with Blackboard, ACSIS, etc. 

  Updated Genesis to reflect new courses, codes and pre-requisites for PDIS  

  Assisted in finalizing PIE documentation for approval by BOG  

  Ensured that all PIE documentation was submitted to the Ministry 

  Created work plans for full deployment of the PIE program, i.e. Blackboard, ACSIS, etc. once  

 Ministry approval was received 

  Ensured that courses were correctly documented in COMMS (course outlines) 

  Ensured that program course information was completed within the SIS as required 
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  Ensured that all PIE information was transmitted to the appropriate administrators so that  

 Marketing, OCAS, ACSIS, Blackboard, etc. were all provided with the required data to add PIE 

 Program information as needed. 

Many thanks are extended to the staff working in these areas; their enthusiasm and willingness to 

support these new programs for Indigenous learners was heartwarming and deeply appreciated.   

 

Program Comparison and Analysis  

As part of the initial research that underpins the PDIS/PIE Program development, a scan of preparatory 

programs designed to support Indigenous learners was conducted.  Within the Ottawa area, programs 

similar to the PIE Program include Indigenous Enriched Support Program at Carleton University with 

pathways to help students qualify to enter programs in Arts and Social Science, Business, Computer 

Science, Engineering and Science.  The University of Ottawa has a three-year, part-time Aboriginal 

Teacher Education program offered in partnership with Indigenous communities which consists of 

courses and work in schools including 80 days of practice teaching.  This university also offers Aboriginal 

Studies as a major or minor area of study; however, the University of Ottawa does not appear to offer a 

preparatory pathway for Indigenous learners.  

To the report writer’s knowledge, Algonquin College has not yet approached Carleton University or 

Ottawa University about possible pathways between the PIE Program and university entrance.  At this 

time, the focus for the PIE Program is to prepare Indigenous students for further college programs so it 

is uncertain whether any of the college course credits would be transferrable to university courses.  

The usual path for Indigenous students at Algonquin College who enroll in preparatory programs who 

wish to pursue a university degree is to complete the GAS - Aboriginal Studies program and continue to 

General Arts and Science – Year II before applying to university programs; however, students who 

succeed in the PIE Program and then continue into GAS Aboriginal Studies may find that the skills and 

knowledge attained from these two one-year Ontario College Certificate programs are sufficient 

preparation to be successful at university.  Possible pathways between Algonquin College and other 

post-secondary institutions in the Ottawa region have not been identified at the time of writing, but 

potential articulations and pathways will be identified later.   

In completing the documentation for the PIE Program, provincial standards for one-year Ontario College 

Certificates were followed which can be obtained from this link.    

http://www.tcu.gov.on.ca/pepg/programs/oqf/certificate5.html
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The primary objective in developing the PIE Program is to prepare and empower learners to feel better 

able to select employment options or to pursue further post-secondary studies.  Modifications to the PIE 

Program over the next few academic cycles may reveal areas of the program which could be linked 

either directly with programs at Algonquin College (i.e. exempt courses) or with university-level courses 

by allotting credit hours to courses within the PIE Program.   

Development Process  

The program development process at Algonquin College is administered by the Academic Development 

department.  Depending on the type of program (i.e. college certificate, Ontario College Certificate, 

College Diploma, etc.), different documentation requirements must be met; however, the overall 

approval process is standard and includes three main stages:  

1. Idea Generation through to presenting to Deans and Directors;   

2. Program Development from the Intermediate approval level through curriculum 

development to the final level of approval; and 

3. College approval and CVS Validation and MAESD funding approval.  

Please go to Appendix B for full descriptions of each stage and access to the roadmap and links.  

Project Timelines 

Although the PDIS/PIE Program was developed and approved within nine months, a significant amount 

of program planning began with the BEAR Research Project.  This made progressing from the 

documentation stage in February 2017 to final approval in December 2017 an unusually rapid process.   

As outlined above, the creation of the PDIS program as an interim step was necessary to ensure that the 

project to deliver an innovative preparatory program for Indigenous learners was up and running by fall 

2017.  As a College Certificate program, the approval process was less lengthy; the final approval was 

provided by Deans and Directors Council (rather than MAESD) so the timeline from program approval to 

implementation took minimal time.  Having an additional certificate means that there is an “exit 

strategy” for students who successfully complete the first semester of the PIE program but cannot stay 

in school to complete the next six courses; these students can be awarded with a College Certificate.  

However, given the stress involved in working within tight timelines, it is recommended that a post-

secondary institution allot at least one year to implement a new program or pathway.  

Tight timelines also meant that there was little time to advertise and market the PDIS/PIE Program prior 

to launching in September 2017.  Given the challenges last fall, however, having only five students in the 
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first year of the program was a benefit as it was easier to accommodate students’ return to classes after 

the work stoppage.  

The main steps in the program planning process are outlined below:   

Process Step Date 

Initial Scoping  April 17, 2015 

BEAR Research  September 2015-October 2016 

Pre-PRC Feb. 9, 2017 

Follow-up from Pre-PRC March 17, 2017 

PRC Intermediate April 20, 2017 

PRC Final  May 4, 2017 

DDC May 30, 2017 

BOG Sub Committee Sept. 14, 2017 

BOG Oct. 16, 2017 

Transmitted to MAESD Oct. 18, 2017 

Ministry Approval  Dec. 19, 2017 

Implementation on Genesis January 2017 

 

Program Implementation  

Please see Appendix B for a description of the stages involved in implementing the PDIS/PIE Program 

from a systems perspective.  In addition to the work required to enter program information on Genesis 

and to transmit information to OCAS and OSAP (once the one-year Ontario College Certificate was 

approved), program implementation required scheduling classes, hiring faculty, and developing plans for 

a week-long orientation.  

Class Schedules and Coaching Sessions  

To support the development of skills in Communications and math in the first semester, these classes 

were held several times a week.  This year the strike reduced the number of classes held over the 

semester, but the original system was kept intact where Foundations of Communication took place four 

times a week in two-hour sessions.  As a module-based course, students work at their own pace to 

complete study portions and assignments.  This allows students to leave class (one at a time) to meet 

with the professor in the Personal Discovery and Personal Development class times.  The class schedule 



ONCAT PROJECT 2017-25  Bringing the BEAR Program to Life 22 
 

for Semester 1 shows the overlapping course times: 

Class Timetable 

Time Monday Tuesday Wednesday Thursday Friday 

9-10 Foundations of 
Communication 

Foundations of 
Communication 

Health and 
Wellness 

Foundations of 
Communication 

Foundations of 
Communication 10-11 

11-12     

12-1 Career 
Exploration 

 Math for 
Everyday Living 

Computer 
Foundations 

Math for 
Everyday Living 1-2  

2-3    

3-4     

 

Coaching Sessions – Personal Discovery Class Times  

Time Monday Tuesday Wednesday Thursday Friday 

9-10 Open Access Student B  Student D Open Access 

10-11 Student A Student C Student E Open Access 

11-12     

 

As shown, coaching times were assigned to each student with three open times available as needed.  

When the number of students increases, an additional coach may be required to ensure that students 

receive the support they need in a timely manner.  However, there is some flexibility built into the 

schedule.  For example, if enrollment reaches 12 students, it may be possible for one coach (i.e. 

Personal Discovery/Personal Development professor) to meet with each student once a week, where 

eight students can meet with the coach during Communications class time and four others can meet 

with the coach in non-class times during the week.  If more than 12 students enroll in the program, then 

adding a second coach will be considered to ensure that the students are able to meet with a coach 

once a week and the professor in the coaching/teaching role is not overbooked.  It may take a few 

iterations of the program to determine the best system, and some students may require less support 

than others where 30-minute sessions suffice every week.   

 

Based on feedback from students and to accommodate faculty, the class schedule changed in the 

second semester to provide students with two days with no classes and three days with two classes 

each.  This arrangement was beneficial for students as it gave them time during the week to work on 

assignments and to set up appointments and meetings as needed outside of school; however, 

sometimes students found it difficult to establish a regular routine.  Attending the college only three 

times a week meant that the students were often struggling to “cram” study time and assignment work 
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into three days rather than spreading their schoolwork over four or five days.  One student with children 

found the later classes problematic because her children’s elementary school did not have after school 

care spots available in the winter when the second semester began.  The class schedule for the second 

semester was set up as follows: 

 

Class Timetable  

Time Monday Tuesday Wednesday Thursday Friday 

9-10   No Classes Career 
Development 

  No Classes The 
Interconnection 
of Science 

10-11  

11-12 Career 
Development 12-1  

1-2 Communication 
Skills 

Environmental 
Guardianship 2-3  

3-4 Transforming 
Turtle Island 4-5  

5-6   

 

Juggling the needs of the students with the logistics of faculty teaching schedules is sometimes 

problematic, and as noted above, having two days off a week proved challenging for the students.  On 

the other hand, having two days with no classes meant that it was relatively easy to schedule off-

campus events and field trips without impacting the teaching schedule.  

 

Hiring Faculty 
 
Key to the success of the PIE Program is the inclusion of Indigenous knowledge taught by Indigenous 

professors.  The process of hiring professors with specific areas of knowledge and expertise is managed by 

Human Resource experts; nonetheless, ensuring that job postings contained language that expressed fairly 

and accurately the requirement for Indigenous knowledge and experience led to the inclusion of specific 

wording related to candidate’s knowledge of Indigenous history, culture, language, traditions, teachings, etc.  

To meet the hiring criteria set by the institution, candidates may be required to demonstrate mainstream 

qualifications; however, depending on the course being taught, Western qualifications may be insufficient or 

irrelevant.  The reader is urged to consider alternative means of gauging “expertise” and “knowledge” as 

criteria for teaching.  This following example shows the wording used (underlined) in a job posting for the 

position to teach Career Exploration part-time. 
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Required Qualifications   

 
 A minimum of a one-year post-secondary credential in the field of Aboriginal and/or Indigenous 

Studies, Career Planning, Essential Skills or Related Field or equivalent relevant work experience; 

 Minimum two (2) years of teaching experience, or equivalent, preferably in a postsecondary setting; 

 Demonstrated knowledge of Indigenous cultural practices and traditions;   

 Demonstrated knowledge of the employment challenges facing Indigenous communities;   

 Demonstrated knowledge of student success strategies in a postsecondary setting; 

 Demonstrated knowledge and experience in the use of educational technologies;  

 Highly effective communication, presentation, and organizational skills; 

 Demonstrated skill in Algonquin College’s preferred teaching competencies as set out in the Professor 

of the 21st Century document: http://www.algonquincollege.com/profres/; 

 Evidence of commitment to the success of all learners. 

Because of tight deadlines, creating the PIE Program documentation (including course curricula) was 

developed by the full-time Communications professor based on an understanding of the ways in which 

Indigenous knowledge informs land-based education and the ways in which colonization has impacted 

Indigenous peoples in Canada.  However, the reader is urged to collaborate with Indigenous faculty members 

prior to the finalization of program documentation (if possible) to ensure that appropriate course learning 

requirements (CLRs) are included.  For the most part, the CLRs that were created “fit” with the pedagogy and 

knowledge contributed by Indigenous professors but including an Indigenous perspective in the 

documentation development stage is advantageous and more appropriately responds to the TRC Calls to 

Action related to changing the education paradigm. 

 

Orientation Planning 

The importance of first impressions cannot be underestimated, particularly for students who feel 

vulnerable and overwhelmed with starting college.  Part of what sets the PIE Program apart from others 

is that there is a one-week orientation at the start of the year.  The purpose of the four-day orientation 

is to provide students with an opportunity to adjust to the new college routine.  Working with the 

Personal Discovery/Development professor and the Coordinator of the GAS Aboriginal Studies Program, 

the following plan was developed where students in both programs were invited to take part in sessions 

on campus as well as visiting key locations around Ottawa.  Emails were distributed to the PDIS/PIE 

students and the GAS Aboriginal Studies students the week prior to AC Day One (the general one-day 
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orientation session) outlining the orientation plans for the first week.  Orientation sessions and events 

included the following: 

Tuesday, Sept. 5:  AC Day One events, meeting the faculty, support with obtaining AC 

cards, timetables, IT set up and support 

Wednesday, Sept. 6:  MacSkimming Outdoor Centre – A Day on the Land (planned in 

conjunction with the Aboriginal Studies class); teaching with a local 

Elder; catered lunch  

Thursday, Sept. 7:   Welcome Feast at the Mamidosewin Centre; distribution of textbooks, 

support with AC Cards, IT support; discussion of timetables 

Friday, Sept. 8:   Community Connections – Bus tour including stops at Victoria Island, 

Wabano Health Centre, Minwaashin Lodge and Kagita Mikam 

 

The feedback from students regarding orientation was favourable.  Students appreciated the 

opportunity to take the week to prepare for life as a student, i.e. getting to know their way around the 

college, getting set for classes, chances to meet and chat with other students in other programs, and to 

tour several local organizations that provide support for Indigenous people.  In addition, students were 

extremely thankful for the one-on-one support provided by the coach in assisting with obtaining student 

cards, managing IT issues, and support for other personal issues.   

Taking the time to establish connections and to give students time and space to become acquainted 

with the campus, online systems (i.e. ACSIS and Blackboard), and to feel prepared to start the year in a 

calm, organized way made the four-day orientation successful.  Some educators may disagree with 

cancelling classes in the first week, but our experience showed that the benefits to starting the year with 

plenty of opportunities for students to interact with one another and with faculty and staff made a 

significant difference in creating a sense of community right from the beginning of the year.  

One other point about holding a week-long orientation is that it is not uncommon for some Indigenous 

students to miss the first few days of college.  When communities conduct a final assessment in August, 

occasionally there are funds available to send additional students to post-secondary programs.  In some 

cases, students encounter travel issues that delay their arrival in Ottawa or once they arrive in Ottawa or 

Gatineau, they must spend time organizing housing or settling their children in a new school before they 

are able to attend college.  Having a four-day orientation provides a buffer so that students who must 

start late do not miss classes.  However, these students often require additional support in getting set 

up online and in organizing themselves for their school experience.   
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Summary of Pathway(s) Created  

The project to launch the Pathways to Indigenous Empowerment (PIE) Program has brought about 

several pathways towards academic achievement and empowerment for Indigenous learners at 

Algonquin College: 

1) The development and implementation of a new  one-year Ontario College Certificate; 

2) The development and implementation of a new Algonquin College Certificate (Personal 

Development for Indigenous Success) which can be granted to learners who are able to 

complete the first semester of the PIE Program but are unable to continue with the second 

semester of the PIE Program; 

3) New relationships between PIE Program faculty and other faculty at the College to enable class 

shadowing activities and career development information interviews; and  

4) Recognition of the requirement to continue to develop courses, programs and pedagogies that 

support all learners by embracing content, processes and systems that reflect alternative ways 

of conceiving the world. 

As noted earlier in the report, alternative pathways that connect with programs at other post-secondary 

institutions are worthy of exploration and will be identified at a later date.   

Lessons Learned 

The journey of the PIE Program from a concept being discussed around a table to an actual credentialed 

pathway for Indigenous learners has afforded eye-opening lessons.  

Rarely in education is lack of ability the reason for student failure; with enough support and 

encouragement students who have a will to learn can learn and can be successful.  The reasons that 

students end up being unsuccessful are not as much internally-driven as they are externally-caused.  

Issues relating to inadequate funding for food and shelter lead to fear, anxiety and stress which in turn 

lead to mental and physical health issues.  When students are anxious, tired, and hungry they are unable 

to stay focused or organize their academic world in relaxed, calm ways.  In applying the Medicine Wheel 

concept to the lived experiences of our students, it becomes clear that academic success is dependent 

on all other areas of their lives being healthy and in balance; however, because so much of what 

happens in their lives is beyond their control, our students often find themselves plunged into reactive 

situations where they need to overcome a barrage of constantly changing factors in their world.  Many 
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of our students endured a series of crises all year long; as educators, the search for solutions to issues 

that impacted their academic opportunities became part of the lessons we learned this year. 

Building a Circle of Trust 

First and foremost is the realization that intergenerational trauma is a factor in the lives of all our 

Indigenous students.  Discussions with students in the PIE Program revealed that each one has a family 

member impacted in some way by systemic racism brought about by colonialism and residential 

schools; either a parent, grandparent, or aunt or uncle is or was a residential school survivor.  All 

students could identify racist, demeaning situations in their elementary, middle and high school 

experiences that deeply affected their confidence and self-worth as learners.  One student who has 

been under the care of the Children’s Aid Society (CAS) since adolescence lost her mother to an 

overdose four months before deciding to start college.  Two of the five students had not completed high 

school; another two of the group achieved their Ontario Secondary School Graduation Diploma (OSSGD) 

after attending the Urban Aboriginal High School in Ottawa.  Only one student achieved her OSSGD 

within the standard four-year high school program.  Each student began the PIE Program with her own 

story and her own reasons for wanting a fresh start.  Students identified as belonging to the nations of 

Ahkwesahsne (1 student), Kitigan Zibi (2 students), Pikwakanagan (1 student) and Fort Albany (1 

student); their journeys led them all to the PIE Program this year where we were able to create a 

supportive and caring learning environment. 

The provision of weekly one-on-one coaching opportunities available within the Personal Discovery and 

Personal Development courses for students to discuss whatever they feel compelled to share is a key 

component in being able to create a circle of trust and caring for each student.  Over the course of the 

year, attendance at the coaching sessions has been steady, and in instances where students are unable 

to attend, the coach/professor has been flexible in rescheduling so that the student does not miss the 

opportunity to meet at least once a week.  Each student faced unique challenges but over the year, a 

few main issues emerged as having the most impact on the students’ well-being.  

 

Issues with Finances, Housing, Mental Health, and the Learning Environment  

Having adequate finances is an issue for all college students.  Because the PDIS/PIE Program was not 

initially eligible for OSAP funding, students were unable to apply for financial support from the 

government.  As status-holders, students were eligible to receive band funding which includes money 

for tuition, books, and other supplies as well as a monthly living allowance that varies by band.  Two 
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students from the same community struggled with chronic underfunding; one kept her part-time job to 

avoid going into debt, and the other accessed local food banks regularly to be able to provide food for 

her children.  One student was unable to attain band funding but was able to receive tuition funding 

through a special CAS program and received Ontario Works Assistance, approximately $270 per month 

for living expenses in the first semester.  Many times, this student was tempted to quit college to try and 

find a job instead of struggling every month, but her determination to stay helped us explore different 

funding options, and in January, the student was granted funding from the Congress of Aboriginal 

Peoples to cover her tuition and living expenses for the second semester.     

To support students in their search for additional funding support, faculty and staff reached out to a 

variety of funding agencies and explored several funding options including the following: 

1.  Algonquin College 

     - Online Bursary Application through ACSIS (*not all students were eligible as Indigenous learners) 

      - Emergency Funding for Indigenous students (*students without an Ontario address are ineligible) 

      - Plant Some Roots Bursary (emergency funding; application process was unclear) 

2.  Indspire 

     - application process is available at http://indspire.ca/for-students/bursaries-scholarships/ 

     - not all students were eligible; issues with emails from Indspire going to college ‘junkmail’ folder  

       made one student miss an important notice and she became ineligible 

3.  Congress of Aboriginal Peoples (CAP) 

     - one student’s second semester tuition and living expenses were funded through CAP 

     - application process information is available at this link. 

     - only students who are NOT band funded are eligible to apply for a bursary for education 

In order to apply for bursaries, students must have a Social Insurance Number, and in order to obtain a 

SIN card, a birth certificate is necessary.  To enable one of our students to apply for bursaries, the first 

step was to assist her in obtaining her birth certificate.  Ordinarily this is not a task that falls under the 

purview of college faculty or support staff; however, the unique and flexible nature of the 

coach/professor position made it possible to turn the task into an empowering learning activity for the 

student.  The student felt insecure and embarrassed about not having access to her own birth 

certificate; by assisting her in obtaining a new one, the student overcame her sense of helplessness and 

was able to take the next step in applying for a SIN card so that she could apply for bursaries. 

file:///C:/Users/Adele%20Yamada/Desktop/001%20PIE%20Final%20Report/.%20http:/www.abo-people.org/wp-
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In addition to worrying about finances, three students also struggled to find suitable accommodations.  

One student transitioned from living in an apartment with a roommate to couch-surfing with a friend 

after incidents with her roommate created an untenable living situation.  Another student began 

apartment hunting in August but was unable to find a suitable place to live all year.  She and her children 

stayed with her sister for the first semester where their bedroom was the laundry room, but the living 

arrangement was not workable.  The student decided to have her son live with his uncle in the 

community to provide her son with more stability.  When the student was asked to leave her sister’s 

place, she struggled to find a place for her and her daughter to live.  Faculty members were able to 

reach out to contacts in the community and a temporary living arrangement was found after the student 

and her daughter were provided with a night’s stay in a hotel so that they could feel safe and be able to 

rest.  This student stored personal items in her car all year as she had no long-term living arrangement.   

One other student was homeless all year.  She spent the first semester couch surfing between her 

sister’s apartment and a friend’s apartment.  Due to her financial situation and having aged out of CAS 

care, she was unable to afford first and last month’s rent and repeated attempts to be registered in the 

city’s housing support network at the start of the school year were unsuccessful.  In the second 

semester, this student was able to live with one of the other PIE Program students temporarily; 

however, her CAS worker was persistent and on May 1, after surviving the entire year without a place to 

call her own, this student finally received Ottawa Housing support and moved into her own small 

apartment.  It is a testament to their resilience and determination to succeed at school that these 

students found ways to continue attending school without having a home to go to at night.  

Mental and emotional health issues also affected the students’ learning environment.  Two students 

struggled with finding the motivation to come to school at the start of the year.  Both had a history of 

depression, isolating themselves and staying at home in bed when they felt overwhelmed with new 

people and new tasks.  Two other students are in recovery from substance abuse problems and have 

struggled throughout the year to manage the effects of dealing with unhealthy choices and behaviours.  

One student began the school year in recovery from being in an abusive relationship and had been 

dealing with police, lawyers, and court dates regularly from the start of the year until mid-way through 

the year; another student began a relationship in the fall and faced abusive situations that led her to 

end the relationship in January.  Some students already had support systems in place with medical 

professionals, counsellors and community resources.  In the case where students required support for 

mental and emotional health issues, referrals to counsellors and mental health professionals were 
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made.  As a last note, one student shared that she had problems managing anger and had difficulty 

dealing with her emotions at school.  The student felt that the learning environment was challenging 

due to the location of the classroom.  

The learning environment impacts students’ ability to learn effectively and enjoyably.  Because financial 

and space constraints made it impossible to designate a classroom for the PIE Program this year, the 

workaround was to use the computer lab space in the Mamidosewin Centre as a designated classroom 

for several of the PIE Program courses this year.  In the first semester, the lab space was used 8 hours 

per week for the Foundations of Communication course and 4 hours per week for the math course.  A 

concerted effort was made to create a suitable learning space for the students where a folding table 

belonging to the Mamidosewin Centre was set up along with stacking chairs, and a professor supplied 

mini hand-made white boards for students to use as no white board was made available despite several 

requests throughout the year.  Issues with the lab thermostat dropping to 18°C recurred daily and 

necessitated regular calls to Physical Resources.  In addition, students admitted to feeling awkward and 

uncomfortable being in such a public space.  Even though signs were placed on the lab door to let other 

students know that classes were in progress, students regularly stepped into the computer lab space to 

use the computers and the printer continuously interrupting lessons.  In addition, students who use the 

Mamidosewin Centre regularly (particularly second and third year students) commented that having the 

“class” run in the lab limited the activities taking place in the Centre; that is, the students using the 

Mamidosewin Centre for activities and to socialize were aware of making too much noise and disturbing 

the class.  Although it is convenient having the coaching space close to the lab, it is recommended that a 

different space be utilized next year.  

 

Promising Practices and Next Steps 

Writing this final report is an opportunity to review the year and to assess the PIE Program outcomes.  

Rushing to launch the program in two parts before official Ministry approval was granted for the Ontario 

College Certificate was not an ideal situation from an implementation perspective; however, the 

unusually small cohort afforded the chance to create a close-knit learning community and provided 

flexibility and adaptability for faculty to collaborate in delivering enhanced learning opportunities.  The 

PIE Program faculty team is eager, caring, and supportive; their dedication and commitment to sharing 

ideas and knowledge and building skills and self-confidence is the foundation of the program’s success.  
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The reader is encouraged to review the PIE Program course outlines included in Appendix E.   

 

Promising Practices  
 
1.  Faculty Communication 
 
Beginning a new program means encountering unknowns and complications; working through issues 

and problems is part of the implementation process.  When faced with the challenge of developing 

course outlines for COMMS in a short timeframe, the PIE faculty worked collaboratively to embed 

Essential Knowledge and Skills components that supported and complemented all courses.  By 

communicating effectively, the faculty ensure that the knowledge and skills taught within the program 

intersect and are reinforced.  One example is the plan to use the textbook from the Interconnection of 

Science course in the Health and Wellness and Foundations of Communication courses next year.  By 

utilizing chapters from the same text to highlight different information, students benefit from seeing 

how one resource incorporates many concepts; having one book that captures the essence of the PIE 

Program helps students to see the connections between the courses within the program.  

 

Effective communication also ensures that faculty members feel comfortable in sharing their ideas and 

concerns about programming, students’ performance, assessments, etc.  The return to work after the 

strike was difficult for professors and knowing that our team was committed to working together to help 

our students be successful was an effective way to mitigate the post-strike stress and worry.  

 

2.  Field Trips and Campus Visits 

Sometimes the best learning happens outside of the classroom.  Having a creative, engaged faculty team 

and a small cohort of students meant that field trip planning was relatively easy.  During the year, 

students experienced the following campus visits and field trips: 

 Algonquin Garden: As part of Communications classes, students visited the Horticulture Building and 

spent time in the garden writing in their journals. 

 Loblaws:  As part of the Health and Wellness course students met with a nutritionist to discuss 

healthy food choices and meal preparation techniques 

 Algonquin College Fitness Zone:  In the first semester, the Health and Wellness professor arranged a 

visit to the gym on campus for students to experience a variety of fitness assessments.  
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 Credit Union: As part of the Math for Everyday Living course, students visited a credit union and 

learned about the difference between national banks and credit unions and budgeting. 

 Bank of Canada Museum: Students studied about currency and the history of money as part of the 

math course. 

 Museum of Science and Technology:  To solidify knowledge of Western science studied in the 

Science of Interconnection course, students visited various displays and interactive sessions at this 

museum   

 National Art Gallery: To study Indigenous art and artifacts, students visited the Gallery as part of the 

Environmental Guardianship course.  

 Museum of History:  On the same day, students also visited this museum with the Environmental 

Guardianship professor to explore Indigenous history.  

 Parliament Hill:  As part of the Transforming Turtle Island Course students attended the “Have a 

Heart” rally held every year to raise awareness about the disparity in funding Indigenous and non-

Indigenous education.   

 Carleton University:  Students attended a lecture by Dr. Don Innes regarding the history forced 

starvation of the Indigenous peoples in Manitoba and Saskatchewan.  

 The Walrus Talks - The Indigenous City:  Together with students from the GAS Aboriginal Studies 

course, students attended this event as part of the Career Development course. 

 Mayfair Theatre - Indian Horse:  PIE faculty and students attended the screening of this powerful 

movie as part of the Transforming Turtle Island course.  

 Algonquin College Innovation Centre:  As part of the Interconnection of Science course, students 

attended a tour of the Innovation Centre on campus to learn about cutting-edge technologies.  

Including fieldtrips in the curriculum provided students with opportunities to explore the local 

community and to enhance their understanding of the ideas and concept shared in class.  

 

3.  Cultural Events and Guest Speakers 

Taking part in cultural events at the college and inviting guest speakers to classes was another way that 

students were able to engage in learning about and appreciating aspects of Indigenous and other 

cultures.  

 The Blanket Exercise:  Students from the PIE Program joined with students from the Aboriginal 

Studies program to take part in this interactive exercise designed to share information about 

colonization and its long-lasting effects on Indigenous people across Canada.   
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 Moon Ceremonies:  Every month, Jackie Tenute, an Indigenous professor and counselor at Algonquin 

College, holds ceremonies especially for women to learn about sacred teachings related to 

womanhood.  PIE students shared in the singing, drumming, and story-telling several times during 

the year.  

 Drum Making:  Jason Verboomen, a professor in General Arts and Science, collaborated with Andre 

O’Bonsawin, Manager of the Mamidosewin Centre, along with staff and faculty from the three 

Algonquin College campuses to build three grandfather drums with the guidance of local Elders and 

master drum makers.  Students in the PIE Program took part in several of the lectures and events as 

part of this intercultural learning experience.  

 Guest Speakers:  Geraldine King (professor for Transforming Turtle Island) invited colleagues from 

Carleton University to speak about their education journeys in achieving their Doctorate degrees.  

Michel Lacroix (professor for Environmental Guardianship) invited an architect who works with 

Douglas Cardinal to speak about land, water, and architecture.  The students appreciated the chance 

to hear about pathways to meaningful work from Indigenous women like themselves.  

 

4.  ‘Real’ Curriculum  

Many of the topics discussed this year have heartbreakingly real connections with the PIE students.  

Lateral violence, intergenerational trauma, youth suicide, addictions – these are issues that all too real 

for some students.  Rather than content being ‘accessible’ and ‘realistic,’ one of the challenges in 

teaching is to create assessments that have applications beyond the classroom.  Over the course of the 

year, the students completed assignments that had ‘real-world’ impact. 

 Personal Statements:  As mentioned earlier in the report, all the students endured financial hardship 

this year.  After identifying several bursaries that required students to write a personal statement 

regarding their education history and future goals, this writing activity was included as part of the 

Foundations of Communication curriculum.  In this way, the lessons relating to writing for a particular 

audience and the importance of grammar, style, spelling, punctuation, etc. was reinforced in a real-

world application.    

 Class Shadowing and Information Interviews:  In the first semester as part of the Career Exploration 

course students researched career options and potential programs of study.  They identified courses 

within those programs that they were interested in shadowing (attending as an observer) and 

contacted professors and coordinators to ask permission which encouraged them to use a 



ONCAT PROJECT 2017-25  Bringing the BEAR Program to Life 34 
 

professional approach in contacting faculty.  In the second semester students were encouraged to 

contact professionals in their field of interest to arrange information interviews.   

 PIE Program Video:  As part of the Health and Wellness course in the first semester, the students 

decided to create a video showcasing Indigenous and traditional medicines that promote health but 

missing five weeks of classes made completing the video impossible.  However, the students 

persevered and as part of the Career Development course, the students collaborated with a local 

artist and activist, Justin Holness, to create a video about their experiences this year.  Please see 

Appendix G for the link to view the video.  

 

5.  Tools and Technology 

Along with lessons in standard computer applications, the PIE program courses encouraged students to 

explore other practical applications to add to their bundles of skills and knowledge.  

 Online Surveys:  Several courses made use of online surveys including Foundations of 

Communication, Communication Skills, Career Exploration and Career Development.  Not only did 

students complete the surveys, they were encouraged to consider how the surveys were designed 

and for what purpose.  These activities encouraged critical thinking and bias recognition.  

 WordPress:  As an assessment in the Career Development course students were tasked with writing 

a blog; as part of the activity, they learned how to use the tools embedded within the application to 

correctly organize and post their blogs.  

 Pictochart:  In the Transforming Turtle Island course, students were tasked with researching topics 

related to the effects of colonization on Indigenous peoples.  Rather than present the information in 

an essay or slideshow, students used a graphic design application to create posters that shared their 

research findings in artistically striking ways.  These posters were printed and are now hanging in the 

Mamidosewin Centre where other students are able to view the charts.  

 Business Cards:  As part of the Career Development course, students were tasked with designing and 

printing business cards that presented a professional, appealing image.  

 
This list is not exhaustive but highlights just a few of the promising teaching practices used this year.  
 

Next Steps  

A tremendous amount of learning took place in the PIE Program’s inaugural year.  Building on our 

success will include the following: 
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1.  Creating an information package to share with faculty and staff about the PIE Program and the 

class shadowing component.  When approached this year to assist students, the faculty were eager to 

help; however, providing information about the shadowing activities will offer a “heads up” to 

professors and coordinators prior to the start of the next year.  

 

2.  Creating an information package for incoming PIE Program students in preparation for starting the 

program.  Based on our experiences at the start of semester last year, reaching out to students at the 

end of July or beginning of August to inquire about their college preparation may mitigate some of the 

issues we faced this year.  Checking to see if students have financial support, accommodations, 

technological devices, and other supports as needed (e.g. school or daycare information for children) 

will let us know if additional support is needed prior to arriving.  Contacting students well before the 

start of the year will also provide the lead-time necessary to apply for OSAP funding. 

 

3.  Modifying the Personal Discovery and Personal Development courses and Coaching options.  From 

our experience this year, some students required intensive coaching support whereas others were more 

self-directed and completed course work independently.  Using a ‘triage’ approach has been suggested 

so that the coaching support may be available in a more efficient and effective way. 

 

4.  Developing a semester plan with important dates.  Faculty will be encouraged to share information 

about field trip plans, guest speakers, major assignments, etc. so that a PIE Program semester plan can 

be distributed to all students to assist them in planning around college commitments.  

 

5.  Creating and sharing the Orientation plans with students prior to the start of the semester.  As we 

did last year, the week-long orientation for students in the GAS Aboriginal Studies Program and the PIE 

Program will include on-campus and off-campus events and activities.  An information package will be 

distributed to all students in August to inform them of the orientation events. 

 

6.  Meeting with Indigenous Community members to discuss creating a ‘circle of care’.  Discussions 

with students revealed that there may be opportunities to examine community funding models to see if 

alternative funding could be arranged to more effectively accommodate varied student needs.  
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7.  Meeting with prospective students in the community prior to January.  Sharing information about 

the PIE Program with educators, students, and parents in the community prior to program selection and 

college applications in February will reassure them that the PIE Program is an excellent option if 

students feel unready to apply to other certificate, degree or diploma programs.  

 

8.  Collaborating with Library Services and Learning and Teaching Services to develop Indigenous 

resources.  In researching resources for the PIE Program courses, it became evident that resources 

related to Indigenous pedagogy, colonization, de-colonization, reconciliation, and other vital topics 

related to responding to the TRC Calls to Action have been published by Indigenous scholars, educators, 

activists, and policy-makers and should be accessible through Algonquin College Library Services as part 

of the College’s Indigenization strategy, and should be made available to faculty through the Learning 

and Teaching Services unit.   

 

9.  Developing Diploma and Degree Programs that recognize, respect and reflect Indigenous 

knowledge and pedagogy.  In responding to the TRC Calls to Action, post-secondary institutions have an 

opportunity to explore new pathways and develop credentialed programs that will help to facilitate the 

sharing of traditional knowledge and cultural practices as part of the reconciliation process.  Validating 

and celebrating Indigenous worldviews and perspectives has the capacity to enhance the college 

experience for all our learners.      

 

10.  Tracking the educational progress of PIE Program graduates.  All five of the PIE Program graduates 

are planning on attending Algonquin College next year.  Two have confirmed their acceptance to 

diploma programs in social work and hotel and restaurant management, two have confirmed their 

acceptance into certificate programs in pre-business and environmental studies, and one has applied to 

the Pre-Health Sciences program with the goal of a career in respiratory therapy.  Keeping in touch with 

these students as they continue their education will be informative for both the College and the 

students’ home communities.  In a few years’ time, the data may show that investing in the PIE Program 

to better prepare students for further post-secondary learning is an economical option that affords a 

high return on investment.  

Can educators place a price on human potential?  The investment made in the PIE Program this year is 

extensive, but the ripple effect of empowering Indigenous learners to pursue their hopes and dreams is 
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priceless.  As we prepare to welcome the second cohort of PIE Program students, we hope that 

Algonquin College is encouraged with the program’s results and eager to support us next year.  

Financial Report  

 

Financial Report provided in separate document. 
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Appendix A:  Truth and Reconciliation Calls to Action (62 and 63) 

(Excerpted from the 2015 Truth and Reconciliation Commission of Canada: Calls to Action.) 

Education for reconciliation  

 

62. We call upon the federal, provincial, and territorial governments, in consultation and collaboration 

with Survivors, Aboriginal peoples, and educators, to:  

 

i. Make age-appropriate curriculum on residential schools, Treaties, and Aboriginal peoples’ historical 

and contemporary contributions to Canada a mandatory education requirement for Kindergarten to 

Grade Twelve students.  

 

ii. Provide the necessary funding to post-secondary institutions to educate teachers on how to integrate 

Indigenous knowledge and teaching methods into classrooms.  

 

iii. Provide the necessary funding to Aboriginal schools to utilize Indigenous knowledge and teaching 

methods in classrooms. iv. Establish senior-level positions in government at the assistant deputy 

minister level or higher dedicated to Aboriginal content in education.  

 

63. We call upon the Council of Ministers of Education, Canada to maintain an annual commitment to 

Aboriginal education issues, including:  

 

i. Developing and implementing Kindergarten to Grade Twelve curriculum and learning resources on 

Aboriginal peoples in Canadian history, and the history and legacy of residential schools.  

 

ii. Sharing information and best practices on teaching curriculum related to residential schools and 

Aboriginal history.  

 

iii. Building student capacity for intercultural understanding, empathy, and mutual respect.  

iv. Identifying teacher-training needs relating to the above 

  

Appendix B:  Program Development and Implementation Processes  

http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
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Program Review Committee (PRC) 
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Terms of Reference 

Mandate 

An advisory committee reporting to Deans and Directors Council (DDC), the Committee will be 
responsible for the following specific tasks: 

Reviewing all new program proposals and major program revisions to confirm alignment with College 
and Provincial policies, guidelines and strategic directions. Most notably, English, General Education, 
Essential Employability Skills, Data Entry Guidelines and overall compliance with the Ministry of Training, 
Colleges and Universities Minister’s Binding Policy Directive, Framework for Programs of Instruction. 

Ensuring that proposed program delivery aligns with the characteristics of ‘The Algonquin Experience’. 

Recommending new program curriculum for approval by the DDC. 

Receiving concerns from the General Education Committee and the Essential Employability Skills 
Committee, and bringing forward to Deans and Directors Council if appropriate. 

Providing guidance and support to the Faculties and Schools related to programs of instruction. 

Membership 

Dean, Academic Development (Committee Chair or Designate) 
Chair, Academic Development 
Academic Manager 
Curriculum Administrator 
Program Quality Assurance Administrator 
Registrar (or designate) 
One representative from each Faculty/School (aiming for broad experience and representatives from all 
levels) 
Curriculum Consultant(s) 
Sr. Executive Assistant to the Senior Vice President, Academic (Resource) 
Administrative Assistant to the Office of Academic Development (Recorder) 
Other representatives may be called as required 

Reporting Structure 

The Program Review Committee is an advisory committee to Deans and Directors Council. The 
Committee, through the Chair, will make recommendations to Deans and Directors Council. 

Quorum 

Quorum is defined as representation from each of the following areas: 

Chair or designate 
Academic Manager or designate 
Curriculum Administrator 
Program Quality Assurance Administrator 
Registrar (or designate) 
Faculty/School representatives (minimum of 2) 
Curriculum Consultant (minimum of 1) 

Quorum is required for final review of programs and to make formal recommendations to the Deans and 
Directors Council. 
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Operation 

The PRC will meet once monthly (with a second meeting tentatively scheduled held as necessary), or at 
the call of the Chair for the purpose of proposal review. Electronic meetings will be held, if required, 
between formal meetings in order to expedite program reviews. 

The program Dean and/or Chair/Academic Manager and subject matter expert will be invited to address 
questions following proposal review by the PRC. 

Program proposals must be submitted by the Curriculum Lead with the approval of the Program 
Chair/Academic Manager to the Sr. Executive Assistant to the Senior Vice President, Academic, one 
week prior to the scheduled PRC meeting date. 

Meeting minutes will be recorded and distributed to members of the Committee via posting on the PRC 
shared drive. 

A report will be provided to Deans and Directors Council following each PRC meeting. 

Established sub-committees will report directly to the PRC. 

The Committee will be supported by the Sr. Executive Assistant to the Senior Vice President, Academic 
and Administrative Assistant from the Office of Academic Development. 
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Appendix C:  PIE Program Documentation 

 

 

Initial Scoping Documentation                  PIE Program Documentation  

  

Initial Scoping for 

BEAR Program March 2015.docx
                                

001 PIE 

Documentation.docx
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Appendix D:  PDIS Program Documentation 

 

 

PDIS Program Documentation     PDIS Application Form (* prior to having access through OCAS) 

PDIS Application 

Form 2017.docx
                                                   

001 PDIS.docx
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Appendix E:  PIE Program Course Outlines 

Please click the icons to access the course outlines for each course: 

 

Semester 1: 

Foundations of Communication 

2017-2018 Foun. of 

Comm..pdf
 

Math for Everyday Living 

2017-2018 Math for 

Everyday Living.pdf
 

Personal Discovery 

2017-2018 Personal 

Discovery.pdf
 

 
Health and Wellness 

2017-2018 Health 

and Wellness.pdf
 

 
Computer Foundations 

2017-2018 

Computer Foundations.pdf
 

 
Career Exploration 

2017-2018 Career 

Exploration.pdf
 

 

 

Semester 2: 

Communication Skills 

2017-2018 

Communication Skills.pdf
 

Career Development 

2017-2018 Career 

Development.pdf
 

Personal Development 

2017-2018 Personal 

Development.pdf
 

 
The Interconnection of Science 

2017-2018 The 

Interconnection of Science.pdf
 

 
Transforming Turtle Island 

2017-2018 

Transforming Turtle Island.pdf
 

 
Environmental Guardianship 

2017-2018 

Environmental Guardianship.pdf
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Appendix F:  PDIS and PIE Program Marketing Information  

 

PDIS Program Brochure Information    PIE Program Brochure Information 

Algonquin College 

PDIS Program.pdf
                                                                       

PIE_program_2018_

v2.pdf
 

 

 

Appendix G:  PIE Program Student Contributions 

Link to WordPress PIE Program Blog:  

https://pieprogram.wordpress.com/page/1/ 

Link to the PIE Program Video: 

https://drive.google.com/file/d/1fNgyVqVWPDpIUly2SbFh89UPRFg2Ypxx/view?ts=5b007717 

 

 
 

 

 

 

 

 

 

https://pieprogram.wordpress.com/page/1/
https://drive.google.com/file/d/1fNgyVqVWPDpIUly2SbFh89UPRFg2Ypxx/view?ts=5b007717

